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 Intent Implementation Impact 

• What is the rational you have taken in 
shaping the curriculum? 

• Do pupils make progress in the curriculum? 

• What curriculum resources have you selected? 
Are they appropriate? 

• How are students assessed? 

• Are your assessments reliable? How do you 
know? 

• What would you expect the work of a 
grade 8 or 9 student to look like in this 
year group? (Key issue) 

• Do all student groups have access to the 
curriculum? How do you know? 

• What impact does staffing have? 
Specialist/non-specialist etc. 

The beginning of Key stage four requires bridging non-
examined content to fully build the student study skills 
in preparation for the examined GCSE work. This is 
begun with two large areas of exploration. First, 
Philosophical challenges are used to deepen student 
skills in exploring deeper questions of belief and 
meaning. Second, Ethical challenges are used to 
deepen the student ability to compare and evaluate 
different views in both religion and society while 
engaging with complex ethical issues. This followed by 
an in depth study of Islam to fully explore a major 
world religion through the GCSE form of beliefs and 
practices to complete the bridging content. 
The examined content begins with ethical explorations 
around the role of religion in issues of conflict: bullying, 
justice, war and forgiveness. They then move on to 
examine the beliefs and teachings underpinning 
Judaism. These topics are studied first as they given a 
strong grounding in the two major skill areas for the 
GCSE examinations, and they give the context that 
underpins all topics studied in years 10 and 11. 

Students make very high progress across the Year 9 
curriculum due to the very high challenge of both the 
content and the assessment methods. Using the skills built 
up over Key Stage Three, students are able to engage 
rapidly with highly complex material, and demonstrate the 
level of understanding they have reached when assessing 
their own responses to the different ideas put forwards. The 
skills based bridging work is designed to be fully usable 
within the GCSE examinations in higher order responses to 
the essay questions that provide 50% of the marks awarded 
at GCSE, and enables students to perform strongly by going 
beyond the standard curriculum. 
The AQA syllabus chosen is highly resourced with a key 
textbook, and revision guide as well as internal resources It 
was chosen from the courses available to Catholic schools 
for the theological rather than thematic structure that gives 
high challenge to students. Assessments are all completed 
using either deep research essays or GCSE exam format 
short exams in order to continue to focus students on the 
key skills. They are regularly moderated within the 
department, and compared to examiners reports. 

Within the Ethical and world religions topics studied 
in Year 9, students can interpret meaning and 
significance from religious texts and doctrines. They 
can demonstrate comprehensive knowledge of 
different views within a religion and explain these 
aspects with relevant theological and ethical 
language. They can make connections between 
religious beliefs and British society. Students can 
evaluate and critique their own responses, and the 
responses of others. They can construct, defend 
and compare arguments from different points of 
view. They can deconstruct and analyse the range 
of ethical and theological concepts studied. 
The curriculum presents a high challenge approach 
to a variety of world views to ensure that all 
students are making continual progress. 
Assessments build key skills to prepare them for 
GCSE examinations. All teachers at Key Stage four 
are specialist RE teachers with relevant 
undergraduate qualifications and teaching 
experience. 



 


